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ABSTRACT

The objective of this study is to explore whether applying PRAAT, as a
supplementary teaching tool, can affect the acquisition of Mandarin tones of Thai
learners. To test its effect, 46 freshmen majoring Chinese Language and Culture at
Mae Fah Luang University were divided into two classes: Control Group and
Experimental Group. The initial four-tone pronunciations of both groups were
recorded in the pre-test, which shows similar errors in tone pronunciations, including
a newly found type of error for the third tone. After the pre-test, tone teaching was
implemented in both groups for two weeks, but visual and audio feedback of error
examples was only given to the Experimental Group. Then, the four-tone

pronunciations were recorded again in the post-test one week after the teaching.

Statistical tests were used to determine the effect of the supplementary
teaching tool. Key results are as follows: in Control Group, where traditional tone
teaching methods were used, students made significant progress only in the first tone
pronunciations while the pronunciations of the other three tones were not significantly
improved. On the other hand, in Experimental Group, where PRAAT was added to
the teaching, students made significant progress in the second tone pronunciations and

the third tone pronunciations; however, the first tone pronunciations were not
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significantly improved, and an outcome of the fourth tone pronunciations even moved
backwards. These results indicate that PRAAT is a more helpful tool in tone type than
in tone domain. Therefore, it can be suggested to apply PRAAT in teaching the

second and the third Mandarin tones to Thai learners with pertinence.
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